Excerpt from: ‘Integrated approaches to teaching adult literacy in Australia: A snapshot of practice in community services’ by Rosa McKenna and Lynne Fitzpatrick (NCVER 2005, p.50-52).

The following features are considered central to successful integrated approaches. 

A constructivist pedagogy

An integrated approach is based on a belief that adults bring skills and knowledge to their work and learning, and that it is the role of the facilitator to introduce the learner to activities through which the communication practices essential to their work performance build on their personal experience and knowledge and use of language. A deficit model of language, literacy and numeracy is rejected and incompatible with this pedagogy.

An explicit model of language

In integrated approaches, the provision of language, literacy and numeracy skills relies on their being explicitly described in standards and built into training activities, along with direct strategies designed to develop socially and culturally appropriate communication practices. This research suggests that a generalist vocational facilitator is equipped to deliver an integrated approach, provided they have a framework for conceptualising linguistic practices in the workplace context and in the training package, and have the capacity to facilitate strategies and activities which enable trainees to develop critical workplace communication. 

A multi-disciplinary approach 

To deliver integrated training effectively and efficiently it is essential that training organisations adopt a multi-disciplinary approach (Mawer 1999; Billet 2001). Integrated approaches require in-depth knowledge of the culture and practices in the industry, expertise in education and some knowledge of applied linguistics. It would be rare, although not impossible, to find these skills sets in one facilitator; they are more likely to be found in a team of facilitators delivering a mix of on-the-job and off-the job training. 

A framework for describing language, literacy and numeracy 

Facilitators need a framework of language, literacy and numeracy development in which to consider and plan the training documentation and to identify the workplace communication practices to be incorporated into the training. Moreover, it is important that facilitators construct activities in which learners can develop, rehearse and use linguistic and numeric functions that will not necessarily be learned by simple exposure or even immersion. 

Analysis of training package and workplace context 

In order to develop responsive and collaborative curriculum, facilitators need to be familiar with the training package and to understand the linguistic demands outlined in the standards. They also need to be familiar with the discourse of the industry and specific workplaces, that is, to understand and be able to analyse the communication practices commonly used. This informs their professional judgement of students’ needs.

Capacity to identify critical points of intervention 

Within the limited time available for training, facilitators working in integrated training need to identify linguistic skills critical to the communication practices of the workplace and highlight critical points of intervention and, to facilitate learning, construct direct teaching activities at these points. 

Direct instructional activities 

An integrated approach to training provides for direct instructional activities for facilitating literacy and numeracy. Common strategies used in community services training have been identified, although this list could be expanded from those observed in this study. Key activities include the following

· introducing key industry and technical terminology

· scaffolding learner’s access to complex legal and theoretical texts by chunking and/or rewriting some texts, providing oral support, paraphrasing and by dictation. The learner is supported in understanding complex texts by the facilitator breaking the information into smaller sections of the original text.

· modelling text types common in the professional discourse and industry

· introducing specific text types or genres used in the industry and teaching their linguistic structures and providing opportunities to rehearse their use in a low-risk environment

· simulating report writing in course activities

· providing note taking activities for guiding observations and evaluations

· facilitating oral communication through structured small group activities

· modelling active listening activities

· anticipating features of workplace practice to guide future experience

· reflecting on observations of the learner’s own language in the workplace. 

Accounting for learners’ perceived needs 

In the modern VET environment where students enrol to gain qualifications, there seems to be little room for direct negotiation with students in relation to the curriculum. However, it is clear that facilitators do adjust to learners’ perceived needs.

